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Abstract: High-quality preschool teachers are the key to the realization of high-quality
preschool education in China. From the perspective of teacher professional development,
this paper constructs the model theory of teacher career cycle based on Burke, Fessler and
Christensen by comparing the pre-service and post-service practice paths of preschool
teacher training in Japan and China, and reflecting on rationality, the author finally puts
forward the enlightenment for China's preschool teacher training system: 1. Legislation is
necessary to protect and strengthen preschool teachers. 2. Practice is the key to preschool
teacher training throughout pre-service and post-service. For example, we should innovate
diversified training models, adopt gradual working methods, and carry out targeted training
in different groups and levels. In addition, according to different levels of teacher groups,
according to the characteristics and needs in different stages of different cycles, according
to the basic norms and requirements in actual work, possible authenticity problems and
other topics, adopt the training method of self-employed and incentive, and carry out
targeted training.

1. Introduction

The key to achieving high-quality preschool education depends on high-quality preschool
teachers. China is in a period of rapid development of preschool education, and has gradually
shifted from "kindergarten education™ to the development stage of "preschool education™. The direct
promoter of the development of this stage is preschool teachers, and it is particularly important to
improve the professional ability and quality of preschool teachers. Based on this, from the
perspective of teacher professional development, this paper plans to learn from Burke (Burke),
Fessler (Fessler) and Christensen (Christensen) to construct the teacher career cycle model theory,
and chooses the training of preschool teachers in Japan and China for comparison, in order to obtain
new discoveries and inspiration [1].

2. Differences in the Practice Path of Training of Preschool Teachers between China and
Japan

Japan, which founded the first kindergarten in 1876, has a history of 144 years and made great
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progress, and the quality of preschool education ranks among the top in the world; China has
developed for 44 years, although it started late, it has developed rapidly, especially in this decade,
and the popularization level of preschool education ranks among the highest in the world. In order
to improve the quality of preschool education and ensure that children can enjoy better education,
the Chinese and Japanese governments have taken various measures to cultivate a high-quality
preschool teacher for different stages of development [2].

2.1. Pre-service teacher training and output

2.1.1. Comparison of Chinese and Japanese preschool teachers in obtaining access
qualifications

"Working with certificates" is the requirement of the education departments of China and Japan
for preschool teachers. "Certificate” refers to the qualification certificate of preschool teachers, and
the qualification certificates of both countries are obtained in the form of written examination,
interview and physical examination. At present, in China, preschool teachers should pass the written
test of "Comprehensive Quality (Kindergarten)”, "Education Knowledge and ability" and the
interview link before entering the job, and at the same time pass the Putonghua 2 B or above
qualification certificate, and finally pass the physical examination to obtain the kindergarten teacher
qualification certificate, so as to obtain the teaching qualification. In Japan, the preschool teacher
qualification certificate also has a strict examination and review system. The teacher qualification
certificate includes specialized certificate, one and two types of general qualification certificates,
and temporary qualification certificate: first, it is obtained by college students in normal universities;
second, it is obtained through the formal examination held by the government [3].

The provisions and requirements of the "certificate” of China and Japan jointly reflect the
importance of the two governments to the access of preschool teachers, but the specific
implementation is different. In Japan, teacher qualification examinations are brought into law. The
pass permit is subject to the examination of subject education, teacher vocational examination,
teacher discipline and completes the credits required by the school, without limitation. The pass
score is 51 points, and the credits required by the school before graduation. Two licenses are easier
to obtain than the previous two, they are faced with short-term college education or
self-examination of college education personnel, the examination subjects are the same, the pass
score is 31 points. The three levels of qualifications require all subjects to meet the required pass
score, including a total score, valid for 10 years and can be used nationwide. The temporary
qualification certificate is only selected when the kindergarten cannot recruit preschool teachers
with the ordinary qualification certificate. But even so, temporary qualification certificates also
have strict grant regulations, temporary qualification certificates for high school graduates, and need
to participate in the assessment of relevant government departments, and be examined by education
staff. Those who will pass the exam. The validity period of the certificate is 3 years, can be
extended to 6 years, the certification unit is the government [4].

In China, although the status of teachers in the industry is also high, the teacher qualification has
not been included in the legal category, which is related to the late development of early childhood
education in China and the imperfection of the early childhood education management system. The
recipients of domestic kindergarten teacher qualification certificate include graduate students,
undergraduate students of third grade and above, junior college students in the graduation year of
graduation and students in the graduation year of preschool normal school. At the same time,
according to Article 5 of the Classification and Use of Teacher Qualifications in the Regulations of
the Peoples Republic of China, "Citizens who have obtained teacher qualifications may serve as
teachers in all kinds of schools and other educational institutions at the same level or below." That
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is, primary school teachers, high school teachers, technical secondary school teachers and teachers
of higher education, technical secondary school teachers can be engaged in the work of preschool
teachers. Therefore, it can be seen that the entry threshold of preschool teachers in China is low, the
attraction to highly educated teachers will be relatively small, and the social status of preschool
teachers is lower than that of teachers in other stages. In 2011, the Ministry of Education issued the
Professional Standards for Kindergarten Teachers (Trial), but it still lacks different requirements
and certification for the training objectives of preschool teachers at different levels.

2.1.2. Comparison of pre-service education practice between Chinese and Japanese preschool
teachers

Educational practice is one of the important ways for pre-service teachers to carry out
educational practice, which is an important way to cultivate teachers self-reflection ability,
professional decision-making ability, class management ability and other professional abilities. In
the stage of educational practice, the pre-service teachers should not only continue to learn one of
the theories under the guidance of the school teachers, but also personally experience the front-line
teaching practice, apply it under the guidance of the experienced practice school teachers, and
connect the theoretical knowledge learned in the school classroom with the real practice field. In
China and Japan, there are corresponding regulations for pre-service education practice for
preschool teachers [5].

According to the Central Education Review Committee of Japan: "There is a big gap between
the level and ability required to obtain the teacher qualification certificate and the teacher ability
level actually needed by school education and society." Therefore, the original relatively relaxed,
only to complete the prescribed courses can participate in the educational practice provisions have
been revised. The new regulation requires to strengthen the management of undergraduate students
education practice, before the education practice, by the school according to whether the students
adapt to adapt to the teacher profession, whether they have the conditions to participate in the
education practice, so as to examine the qualifications of students to participate in the education
practice, the school has the right to postpone or stop the students education practice. Originating in
the second half of the 19th century, the Japanese teacher education practice system, after continuous
reform, now adopts the four-year practice system. In this system, the one-time education practice of
the pre-service training stage of the former teachers is dispersed to the four years of the university,
which is required to start from the first year of the university, and the practice is integrated in
various courses, developed at different levels, and related to the research practice of the fourth
grade [6-7]

In October 2011, the Ministry of Education issued Chinas first national standard on teacher
education curriculum, "Teacher Education Curriculum Standards (Trial)". The development and
implementation of the Standard is a response to the requirements of the basic education curriculum
reform on the reform of normal education, and also the result of the impact of the wave of
international teacher education reform. The standard “clarified the practical orientation, the
provisions to" strengthen the educational practice link. We will strengthen basic vocational skills
training for normal university students, strengthen education and internships, and provide more
opportunities to observe famous teachers and give lectures. A normal university student to primary
and secondary schools and kindergarten education practice is not less than one semester. We will
support the establishment of a number of pilot zones for reform and innovation in teacher education,
and build long-term and stable education practice bases for primary and secondary schools and
kindergartens.” In the process of practice, the general education practice time of preschool
education major undergraduates is 8 to 10 weeks, junior college students are generally 4 to 6 weeks,
most of the arranged period is in two semesters before graduation, through centralized internship
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and decentralized practice. In the process of the internship, there are also some problems that cannot
be ignored. For example, the professional curriculum is disconnected from the internship work, that
is, the content of the professional course does not match the internship work content, which is
difficult to meet the requirements of the internship unit, which leads to problems such as excessive
psychological pressure; moreover, Internship students failed to receive adequate guidance from
professional instructors. Although schools will assign designated professional teachers to guide
students, the guidance work is extremely difficult for them to have scientific research, teaching and
"one to many" work pressure. Meanwhile, the professional growth motivation of students needs to
be further improved. Although preschool education in China is in a new era of rapid development,
due to social factors and family factors, there is a contradiction between the professional quality of
the students participating in the educational practice and the expectations of the society and
kindergarten, and the students are slack in internship and weak sense of responsibility [8].

2.2. The training and growth of teachers after employment

The teacher career cycle model divides the post-career career cycle into initial stage, ability
construction period, enthusiasm and growth period, career frustration period, career stability period,
career fading period and career departure period. From the perspective of professional development
of preschool teachers, combined with the growth thinking theory proposed by American scholar
Dweck) and the legal marginal participation of—social practice community learning system created
by University of California, Berkeley, Leaf and Wenger (Rover & Wenger). In this study, the
training of preschool teachers in China and Japan is divided into three training stages: new
preschool teachers, mature preschool teachers and excellent teachers.

2.2.1. Adaptation and exploration in the training stage of new preschool teachers

Into the workplace new preschool teachers due to the lack of practical experience, usually to
on-the-job learning experience of professional knowledge, pedagogy and psychology knowledge as
the basis to deal with daily teaching problems, often lead to the gap between processing results and
expected results, and produce cognitive conflict, professional anxiety to the decline of self-efficacy.
Therefore, the primary task of new preschool teachers is to complete the change of the role identity
of teachers, which needs to focus on the cultivation of preschool teachers career adaptability, from
the aspects of psychological adaptation, skill adaptation and environmental adaptation, so that
teachers can adapt to and qualified for the work of kindergarten teachers. For new preschool
teachers, kindergartens in Both China and Japan will formulate corresponding training programs.

Japan has a fairly sound training system for new teachers. The Ministry of Education and
Education of Japan has formulated the implementation essentials, requiring new teachers to conduct
a one-year systematic study, including after-school study and in-school study, as well as teachers
self-study activities. Its content involves basic literacy, class management, discipline guidance,
moral education, special activities, student guidance and other fields. After-campus study is
generally organized and arranged by local education centers, one day a week, no less than 30 days,
in the form of lectures, seminars, visits, observation activities, etc. School research and training
mainly refers to the kindergarten cooperative guidance system for kindergarten teachers under the
leadership of "mentoring™ in the kindergarten, so that the experienced old teachers can serve as the
instructors of new teachers and carry out kindergarten education activities under their guidance. In
addition, the new children should make a research plan, and submit a 30-to 40-page research report
to the local education bureau at the end of the school year [9].

In recent years, the training of new kindergarten teachers has been included in the "National
Training Plan". In 2020, the Ministry of Education issued the Guidelines for the Implementation of
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Standardized Training for New Entry Teachers in Kindergartens (hereinafter referred to as the
Guidelines). The Guide points out that new teacher should be improved for their job competence
and endogenous learning through standardized training, and county-based and kindergarten-based
training should be promoted through the linkage of provinces, prefectures and counties. Planning
content: teacher ethics and professional belief, preschool research and support, child care and
education, education research and professional development. The contents of 4 modules are
embodied into 18 training topics, and 18 training topics are further embodied into 18 training points.
Each training point has specific target requirements, training methods, training process and
evaluation requirements. According to the guide, in principle, the training for new kindergarten
teachers lasts for one year, divided into the first and next two semesters. The first intensive
experience training will be arranged before the first semester, followed by the base infiltration
training in the first semester; the second intensive experience training will be arranged at the end of
the first semester, followed by the base infiltration training in the second semester; the third
intensive experience training in the beginning of the first semester of the second academic year and
complete the completion formclass. Between, a circular advanced assessment is also designed. If
the third order assessment passes, it will enter the next module. If it fails, it will need training and
assessment again [10].

The introduction of the Guide provides a policy guarantee under the system for the construction
of preschool education teachers, provides a reference for the standardization and systematization of
the training of new teachers in kindergartens, and points out the direction for the professional
development of new teachers. However, there are still many problems in the process of
implementation. In Ma Mengxuan's investigation on the training of new teachers in kindergartens of
"kindergarten teachers Cultural Project” in Hebei province, the main problems in this study
according to the current orientation of new teachers in "kindergarten teachers cultural project” are
the general and refined training objectives, the lack of pertinence and practicability of training
content, the traditional training methods are single, and the training evaluation is too one-sided. The
main reasons are that the training system is not perfect, the work of the training organizers is not in
place, the attitude of the participating teachers is not correct, and the relevant local departments are
not strict supervision [11].

2.2.2. Training methods for mature teachers in the training stage

After the transition from the initial stage of job adaptation, preschool teachers will turn to the
ability construction period, and gradually enter the period of enthusiasm and growth and career
frustration, and finally experience a career stability period to become a mature preschool teacher.
To make this stage a faster and better completion cannot be separated from the diversified training
methods of teachers in this stage.

In Japan, in order to improve the qualification and professional level of preschool teachers, the
government has established an in-service teacher training system, which has been included in the
scope of regulations, and in-service training is stipulated as the obligation of each teacher. The
training mode of preschool teachers is classified by time, including short-term study within one
month, one-month to one-year education organized by the university or the county education center,
and long-term study for one to two years in the new education university or overseas university. In
the form of training, the regular teaching and research activities of kindergarten teachers are an
important content of teachers further study, and also one of the important forms of teachers
professional learning. Through a series of teaching and research activities, improve preschool
teachers problem solving ability in daily education and teaching activities. In addition, the Ministry
of Education and Education will also make preschool education workers deepen their understanding
of various laws and regulations such as "Kindergarten Outline” and "Kindergarten Education
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Outline” through various workshops, and improve preschool teachers awareness of the profession
and their consciousness of the implementation of laws and regulations.

In China, there are provisions for in-service learning of preschool teachers in Teachers' Law,
Education Law and Kindergarten Work Rules. For example, the "Kindergarten Work Regulations
"clearly stipulates that" kindergarten teachers should participate in business learning and childcare
education research activities." The Teachers Law stipulates that teachers have the right to
"participate in further study or other ways of training”, and should fulfill the obligation of
"constantly improving the ideological and political consciousness and the professional level of
education and teaching™. In 2018, the Ministry of Education pointed out in the Several Opinions of
the CPC Central Committee and The State Council on Deepening the Reform and Standardized
Development of Preschool Education: "The guidance standards for kindergarten teacher training are
issued, and the system of regular training and rotation training for kindergarten principals and
teachers is implemented. We will study and formulate a national work plan for training of
kindergarten teachers. In addition, in the 2020 Cultural Plan, the Guidelines for the Main Training
of Young Teachers, the Guidelines for the Training of Backbone Teachers, the Guidelines for the
training of Teacher Trainers, the Guidelines for the Implementation of the Training Project for the
Ability Improvement of Rural Kindergarten Teachers, the 2.0 Project for the Improvement of the
Information Technology Application Ability of primary and Secondary School Teachers, and the
Guidelines for the implementation of the whole School Promotion have been formulated
successively. According to the different stages of teachers, the course guide puts forward different
training contents and requirements, training methods, including centralized training, teaching,
school visits, etc.

In 2018, the Ministry of Education pointed out in the Opinions of the CPC Central Committee
and The State Council on Deepening the Reform and Normative Development of Preschool
Education in China: "The guidance standards for kindergarten teacher training courses will be
issued, and the system of regular training for kindergarten principals and teachers and rotation
training for all staff will be implemented. We will study and formulate a national work plan for
training of kindergarten teachers." The regular daily teaching and research activities of teachers in
the park are an important content of kindergarten teachers in China and Japan, and also the main
form of teachers professional learning. Kindergarten teaching and research activities are an
important way to solve the problems existing in educational practice, and constantly improve the
problem-solving ability and teaching and research ability, and at the same time to promote and
achieve excellent preschool teachers.

2.2.3. Incentive mechanism for the training stage of excellent teachers

In the process of teachers growth and development, teachers will face increasingly complex and
rich work, and will have more and more perceived work obstacles. Klitz calls the similar internal
conflicts and external setbacks encountered by individuals in the course of their career development
as "career development obstacles”. At this stage, the teaching career will enter a period of career
setbacks, and enter the period of career stability after correctly dealing with the obstacles in the
work. This stage is also the "high-yield" stage for teachers. At this stage, teachers tend to present
high-quality teaching and education ability and high-level output of teaching and research results in
kindergarten work. Promoting the output of high quality and high yield cannot be separated from a
perfect training mechanism for teachers to stimulate the internal power of preschool teachers.

Since the 1980s, Japan has conducted a series of policy and practical studies on how to improve
teachers professional quality. Since 1997, the Japanese Teacher Education Review Council has
issued a report on guiding role in teacher education for the new era. In July 1997, "Teacher
Education Reform Strategy in the New Era", including strengthening education, guiding students,
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expanding educational practice, in October 1998, Teacher Education in Expanding Master's
Programs, Continuing Education and Graduate Education. In December 1999, the integration of
teacher training, recruitment and training emphasizes the recruitment of teachers, and the training
and training system for new teachers. Japans Faculty Licensing Law stipulates that "in-service
teachers can obtain credits through on-the-job training, and can obtain a higher level license".
Preschool teachers can obtain a masters degree through advanced masters courses.

In China and Japan, the middle school has high flexibility, including independent and
concentrated training, off-job and off-job training, as well as face-to-face and correspondence
education. Second, the organizers of the two countries, Japans organizers have province, the
government and city education committee, education research (research) center, civil society
organizations, teacher training authority and kindergarten, domestic kindergarten teachers education
organizers have local education bureau, Chinese preschool education committee, civil society,
teacher training authority and kindergarten. The difference is that most of the training time of
domestic teachers is concentrated on weekends and winter and summer vacations, and some
teachers, especially medium-and long-term training, need to bear part or even all of the training
expenses. In Japan, mechanisms such as paid study and vacation study have been relatively perfect
and implemented.

3. Reflect on the Rationality of the Preschool Teacher Training System in China

Preschool education in China started late, but the pace of development is fast. In 2021, there
were 1,095 undergraduate and junior colleges offering preschool education majors, and the number
of graduates reached 265,000,591 and 231,000 more over 2011, or 1.2 times and 6.7 times
respectively. In 2021, the total number of kindergarten principals and full-time teachers in China
exceeded 3.5 million, an increase of 2 million over 2011, or a three-fold increase of 1.3 times. The
student-to-teacher ratio decreased from 26:1 in 2011 to 15:1 in 2021, basically reaching the
standard of "two education and one insurance". In 2021, the proportion of principals and full-time
teachers with a college degree or above reached 87.8 percent, an increase of 24 percentage points
over 2011. The "National Training Plan" for kindergarten teachers has been continuously
implemented, with a total of 4.3 billion yuan invested in 2012 to 2020, training more than 2.43
million kindergarten teachers, and the professional level of teachers has significantly improved.
However, there are also some practical problems: in the new era of rapid development of preschool
education, with the improvement of the society and the masses for the quality of preschool
education, the "qualification theory" of preschool teachers pursued many years ago is obviously
inappropriate [12].In this regard, the study puts forward corresponding reflective suggestions.

3.1. Legislation is to ensure the rigid need of strengthening preschool education teachers

The key to superior education lies in whether there have a high-quality team of preschool
teachers. By referring to Japan's relatively perfect system on teacher team construction, this paper
can see that legislation has clarified the source and qualification requirements of teachers, teacher
training and professional development, salary and welfare, etc., which has a direct role in promoting
the overall quality of preschool teachers and also promotes the development of preschool education
in China. This needs to be more clear, legal preschool teachers rights and responsibilities, with
higher requirements and standards of training and promotion the quality level of preschool teachers.

First, the legislation makes clear the qualification requirements for preschool teachers. From the
above comparison of the access qualification and certification of preschool teachers in the
pre-service stage, we can see that although several existing laws and regulations stipulate the
qualification conditions of preschool teachers, they are relatively general and simple. In addition,
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the existing laws and regulations on the qualification of preschool teachers are low, for all academic
teachers. This is not matched with the current social expectation and demand for high quality early
childhood education. On the contrary, Japans hierarchical teacher qualification certification method
IS more attractive to the stable team of high-quality preschool teachers, which is worth our reference.
Therefore, China should formulate relevant laws and regulations to clarify the requirements for the
comprehensive quality of preschool teachers, and based on the status quo of preschool education in
China, appropriately and continuously improve the educational requirements for preschool teachers,
especially in cities and areas with relatively developed preschool education. At the same time, the
reform of preschool teacher certification, the teacher training system is implemented in the law, to
be legal, rigid. Second, the legislation ensures the needs of teachers professional development.
Although the Ministry of Education of China has implemented the "national training plan” in recent
years, the opportunities and conditions for the training and professional development of preschool
teachers in China has not been well guaranteed. In some remote rural areas, preschool teacher
training is actually in a marginalized state. Due to the limited teachers and the imperfection of the
system, the training of preschool teachers is often delayed, or even "idle", and the training effect is
not ideal. Therefore, through the formulation of laws and regulations to make the professional
development of preschool teachers clear, institutionalized and regular. In the process of formulation,
on the one hand, it should be clear that governments at all levels and kindergartens should assume
the responsibility of professional growth and development of preschool teachers; on the other hand,
it should establish and standardize the paid training system for preschool teachers, so that teachers
have no worries at home and improve the internal power of teachers professional growth. Third, the
legislation clarifies the legal status and due rights and interests of preschool teachers. At present, in
many remote rural areas in China, there are still preschool teachers whose identities are not clear,
and they can not enjoy the salary level, medical insurance, professional training and other benefits,
which seriously affects the stability and quality improvement of rural preschool teachers in China.

3.2. Practice is the key to the training of preschool teachers after pre-service

The experience of the training of Japanese preschool teachers shows that practice is the key to
improve the professional growth ability of preschool teachers, whether in the pre-service curriculum
and educational practice of preschool teachers, or in the professional development of teachers in
various cycles after employment. It is the consensus of the Chinese and Japanese governments on
the training of preschool teachers to carry out the training of preschool teachers with practical
activities. Practice is an important driving force for preschool teachers to become the "turn around"
of lifelong learners of independent inquiry.

The current situation of new preschool teachers is often "trial and error”. In the process of
cognition and teaching practice, the individual teaching ability system is constructed. Can the
process of "trial and error" and "adaptation” be advanced? Practice is the key to solving this
problem. In the pre-service teacher training stage, firstly, integrate the pre-service curriculum with
practice, carry out the teaching mode with practical ability as the training goal, optimize the
pre-service curriculum system, and explore a new path of education reform. Chinas Ministry of
Education "Teacher Education Curriculum Standards™ will "practice as the orientation™ as one of
the basic concepts. The reform orientation and requirements of practicality and pluralism of
pre-service curriculum can be seen in the curriculum objectives and regulations of pre-service
teacher education. This requires in-service stage, as preschool education professional personnel
training colleges and universities to rebuild the curriculum system, enrich and deepen the future of
preschool teachers, change the traditional "full” teaching methods, form a set of practice as the main
body, the education theory, knowledge structure, ability system of professional practice training
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course system, so as to better realize the integration of cohesion, give play to the role of actual
education teaching practice. The second is to create an integrated curriculum of education practice,
effectively implement the dual-teacher training model, and enhance students' professional core
competence and professional core quality. It is necessary to combine teaching, scientific research
and student practice with practice to build an integrated education practice course combining
production, study and research. Through the theoretical teaching of school teachers and the practical
guidance of kindergarten instructors, this study forms a benign interaction model, so that
pre-service Kkindergarten teachers can initially perceive the professional quality needs of
kindergarten teachers, and gradually exercise and improve their professional skills. Experience the
whole process of kindergarten teachers' work, reflect on education to sublimate themselves,
integrate into the workplace role as soon as possible, and finally cultivate students' design and
implementation of teaching ability, modern educational technology application ability, class
management and other professional core abilities, as well as communication ability, cooperation
ability, problem solving ability, innovation ability and other professional abilities.

Post-job teacher training is an important way to achieve sustainable professional growth and the
core of becoming an excellent educator. Since the 21st century, although China has introduced a
series of policies to expand the audience of kindergarten teachers post-service training and improve
the quality of post-service training. However, due to the late start of preschool teachers
post-vocational education in China, the existing problems are relatively prominent. Japan
emphasizes the integration of pre-service teacher education system and post-service experience, the
diversified forms of post-service teacher training and the improvement of research incentive
mechanism are of enlightening significance for the construction of post-service hierarchical training
of preschool teachers in China. First, innovate the diversified training mode, adopt the gradually
integrated working mode, and carry out the targeted training by groups and levels. The essence of
the diversified post-service training mode is to transform the preschool teachers from passive
absorption to active acceptance and participation. The traditional single training mode can no longer
meet the needs of professional growth for kindergarten teachers in the new era. The training
requirements of preschool teachers in the new era are diversified and innovative, such as
educational consultation, multiple research, on-site research and other participatory and feedback
training methods. In addition, according to different levels of teachers, according to the
characteristics and needs of different cycles and different stages, according to the basic
requirements of "Kindergarten Teachers Professional Standards (Trial)", for the reality the basic
norms and requirements of the international work, the authenticity problems that may occur are
divided into special topics, and the self-employed and incentive training methods are adopted to
carry out targeted training. Second, to create a positive cycle mode of "practice-reflection-practice”,
to promote the drive of professional growth of preschool teachers. In the later period, in addition to
the training held by kindergartens, district and county departments, more promotion and training is
in the practice and exploration of regular teaching and research activities, the practice and renewal
of education and teaching professional concepts, and the practice, reflection and re-practice of daily
educational activities. "Practice-reflection-practice” is one of the most important and effective ways
for preschool teachers professional growth. "Practice-reflection-practice” focuses on educational
practice. Through constantly reflecting on the problems encountered in the process of their own
education activities, they can conduct further practice to solve and improve their own education,
and then enter the positive cycle of continuous exploration and improvement.
"Practice-reflection-practice” positive cycle mode does not emphasize teachers external knowledge
and skills, but let teachers in practice through the use of various forms of reflection, encourage
themselves to their own education environment, professional activities and related skills in-depth
understanding and understanding, understand the meaning of education, to stimulate teachers inner
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driving force, constantly take the initiative to change into the teaching content, improve their own
innovation ability and occupation [12-14].

4. Conclusions

The training and shaping of high-quality preschool teachers is not a day, but a systematic and
long-term project. Based on the comparative analysis of preschool teacher training between China
and Japan, this paper studies and considers the current problems and possible challenges in China's
preschool teacher training. Based on the development needs of China's preschool education in the
new era, rational reflection on China's preschool teacher training is conducive to promoting the
professional development of preschool teachers and cultivating high-quality preschool teacher
talents.
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