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Abstract: This study explores the dynamic interaction between motivation and emotional 

factors in second language acquisition (SLA), synthesizing both theoretical frameworks 

and empirical findings. Motivation provides the driving force for learners to persist in 

language learning, while emotional factors, such as anxiety and confidence, significantly 

influence how learners process and apply linguistic knowledge. Despite extensive research 

on these elements as independent constructs, their interdependent and evolving relationship 

remains underexplored, particularly in diverse sociocultural contexts. Recent international 

studies emphasize dynamic systems approaches, revealing how motivation and emotional 

states co-evolve under varying classroom conditions. These studies highlight the 

significance of longitudinal methods to understand the fluctuations of these factors over 

time. In contrast, domestic research, often constrained by exam-oriented educational 

systems, focuses on extrinsic motivation and emotional barriers, such as anxiety, with 

limited attention to their interaction. This review highlights gaps in existing research, such 

as a lack of longitudinal studies and limited mixed-method approaches. It emphasizes the 

need for emotionally supportive classrooms, intrinsic motivation, and culturally relevant 

teaching strategies. Addressing these issues can deepen understanding of the relationship 

between motivation and emotions, enhancing SLA outcomes in diverse contexts. 

1. Introduction 

Motivation and emotional factors are critical in second language acquisition (SLA), influencing 

learners' engagement and success. Motivation drives effort, goal-setting, and persistence, while 

emotional factors like anxiety, enjoyment, and confidence can either facilitate or hinder learning. 

The interplay between motivation and emotions affects learners' willingness to participate and their 

ability to retain and apply language knowledge. A highly motivated learner may still struggle if 

overwhelmed by anxiety, illustrating the complex relationship between these variables. 

Although motivation and emotional factors have been widely studied in SLA, often in isolation, 

their interaction remains underexplored. Theories like Gardner’s socio-educational model, 

Dörnyei’s process-oriented framework, and Krashen’s affective filter hypothesis have offered 

valuable insights into motivation and emotions in SLA. However, the evolving interaction between 
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these factors, particularly over time and across diverse contexts, has received less attention. 

Recent international studies adopt dynamic systems perspectives, recognizing motivation and 

emotions as interdependent constructs influenced by various factors like personal goals and 

classroom dynamics. These studies suggest that positive emotional experiences can reinforce 

motivation over time, creating a cycle of engagement and achievement. However, domestic studies, 

particularly in exam-oriented education systems like China, often focus on extrinsic motivation and 

emotional barriers, neglecting the interaction between motivation and emotions. Quantitative 

methods, such as surveys, dominate domestic research, limiting the exploration of their dynamic 

relationship in real-world contexts. 

This review synthesizes international and domestic research to explore the interaction between 

motivation and emotional factors in SLA. By identifying gaps and trends, it aims to deepen 

understanding of this relationship and offer practical recommendations for creating supportive 

learning environments that foster both motivation and emotional well-being, leading to more 

effective language acquisition. 

2. An Overview of Basic Theories or Terms 

The interaction between motivation and emotional factors in second language acquisition (SLA) 

has been widely studied through various theoretical frameworks. This section reviews key concepts 

and models, providing a foundation for understanding their roles and interactions in SLA. 

2.1 Motivation in Second Language Acquisition 

Motivation is commonly defined as an internal process that activates, guides, and sustains 

behavior over time. In simple terms, it is what drives you to start, continue, and determine your 

goals. Sandra Kerr defines motivation as an internal state that directs thoughts, feelings, and actions, 

with human desires or needs being mostly innate. 

Motivation is a key determinant of success in SLA, influencing learners' effort, persistence, and 

engagement. Dörnyei (1998) categorized motivation into two orientations: instrumental, which 

emphasizes practical benefits, and integrative, which refers to the desire to connect with the target 

language community[1]. These orientations provide insight into learners' goals and how they shape 

their learning behaviors. 

Building on this, Noels et al. (2000) introduced Self-Determination Theory (SDT) into SLA, 

differentiating between intrinsic motivation—driven by personal satisfaction—and extrinsic 

motivation, which stems from external rewards or pressures. Their research highlights the 

importance of fostering learner autonomy to encourage intrinsic motivation, leading to deeper 

engagement and more sustainable learning outcomes[2]. 

2.2 Emotional Factors in SLA 

Emotional factors such as anxiety, confidence, and interest significantly influence SLA by 

shaping how learners process language input and approach tasks. Krashen’s Affective Filter 

Hypothesis (1982) suggests that negative emotions, like anxiety or low self-esteem, act as a "filter," 

impeding the absorption of comprehensible input, while positive emotions facilitate learning[3]. 

Learners in low-anxiety environments are more likely to take risks in language production and 

engage actively with materials. 

Pessoa (2009) expanded this understanding by exploring how emotions impact executive control 

in cognitive tasks[4]. He argued that positive emotional states enhance cognitive resources like 

attention and working memory, while negative emotions like stress deplete them. This emphasizes 
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the need to address emotional factors in SLA to optimize learners' cognitive capacities. 

2.3 Interaction Between Motivation and Emotion in SLA 

The dynamic interaction between motivation and emotional factors creates a feedback loop that 

affects the language acquisition process. For instance, motivated learners who experience positive 

emotions, such as enjoyment, are more likely to persist and achieve better outcomes. Conversely, 

learners who experience anxiety may see a decline in motivation, which further hinders their 

performance. 

Krashen (1982) stressed that motivation and emotional states do not function in isolation but 

influence each other continuously. A learner with high intrinsic motivation, for example, is more 

likely to view challenges as opportunities for growth, reducing anxiety and boosting engagement. 

This interdependence underscores the importance of creating supportive learning environments that 

nurture both motivation and positive emotions. 

2.4 Implications for SLA Research and Practice 

Theoretical insights into motivation and emotional factors offer valuable guidance for language 

teaching. Practical strategies include designing activities that align with learners' intrinsic interests, 

providing constructive feedback to boost confidence, and minimizing anxiety through supportive 

classroom practices. Researchers are encouraged to further explore how motivation and emotions 

interact across various contexts and learner profiles, emphasizing their dynamic and 

context-sensitive nature. 

In summary, foundational theories such as the Affective Filter Hypothesis and 

Self-Determination Theory provide essential perspectives on the roles of motivation and emotional 

factors in SLA. These insights serve as the foundation for investigating their interplay and practical 

applications in language teaching. 

3. Relevant Studies at Home and Abroad 

3.1 Studies from International Contexts 

The study of motivation and emotional factors in second language acquisition (SLA) has been a 

central focus in international research for decades. Dörnyei (2000) introduced a process-oriented 

approach to motivation, emphasizing its dynamic and temporal nature[5]. His framework 

conceptualizes motivation in three stages: pre-actional (goal setting), actional (sustained effort), and 

post-actional (evaluation of outcomes). This model highlights the interaction of emotional factors 

like anxiety and satisfaction across stages. By focusing on motivation as a process rather than a 

static construct, Dörnyei provided a foundation for studying how emotions shape learners’ 

engagement over time. 

Building on this, Crookes and Schmidt (1991) reopened the research agenda on motivation by 

linking it closely with classroom practices and learner attitudes[6]. Their work emphasized that 

motivation is not only influenced by internal emotional states but also shaped by external factors, 

including teaching strategies and social interactions. They argued for a shift from purely theoretical 

models to actionable frameworks, encouraging educators to consider the emotional and 

motivational needs of learners in real-world contexts. 

Chambers (1999) further elaborated on the teacher’s role in fostering motivation[7]. He identified 

strategies for mitigating anxiety, such as using humor, offering constructive feedback, and creating a 

supportive classroom environment. This aligns with Krashen’s (1982) Affective Filter Hypothesis, 
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which posits that learners with low anxiety and high confidence process linguistic input more 

effectively. The hypothesis underscores the need for emotionally supportive settings to maximize 

learning outcomes. 

Affective dimensions such as memory and cognition have also been linked to motivation. Blaney 

(1986) reviewed how emotions like happiness or sadness influence memory retention, concluding 

that positive emotions enhance cognitive processing and, consequently, language acquisition[8]. 

Ainley (2006) extended this perspective by investigating the interplay between interest, affect, and 

motivation in learning processes[9]. Her findings suggest that fostering emotional engagement is 

critical for sustaining long-term motivation. 

Longitudinal studies have provided further insights into the fluctuating nature of motivation. 

Waninge, Dörnyei, and De Bot (2014) examined how motivational dynamics change over time 

within various learning contexts. Their research revealed that shifts in emotional states, such as 

moments of triumph or frustration, directly influence learners’ motivational trajectories. Similarly, 

Ushioda (2012) explored the unique nature of L2 motivation, emphasizing its context-dependence 

and the role of individual emotional experiences[10]. 

In practical applications, Saito (2018) investigated how emotional resilience and motivation 

affect learners’ language comprehensibility in classroom settings[11]. They found that learners who 

maintained high intrinsic motivation and emotional stability demonstrated better language outcomes. 

Ford (1992) also contributed to this discussion by linking motivation to personal agency beliefs, 

arguing that learners with a sense of control over their goals are more likely to succeed in language 

acquisition[12]. 

These studies collectively underscore the intricate relationship between motivation and emotion 

in SLA. They highlight the importance of creating emotionally supportive environments, reducing 

anxiety, and fostering intrinsic motivation through learner-centered practices. 

3.2 Studies from Domestic Contexts 

In China, research on motivation and emotional factors in SLA reflects the country's 

exam-oriented education system, which heavily influences learners' motivations. Lu Ting (2013) 

highlighted the dominance of instrumental motivation driven by external factors like high exam 

scores and parental expectations, which can lead to low intrinsic engagement and emotional 

fatigue[13]. 

Feng Hui (2022) examined how emotional regulation and motivational strategies, like 

mindfulness and positive self-reinforcement, help students manage academic stress, supporting 

Krashen’s Affective Filter Hypothesis[14]. Huang Ye (2023) found that middle school students with 

high self-efficacy were more engaged in self-regulated learning, while Pan Yuanyuan (2021) 

showed that combining intrinsic motivation with extrinsic incentives leads to more sustainable 

learning outcomes[15]. 

Zhou Yuan (2016) explored how anxiety and low self-confidence hinder motivation among 

non-English major graduate students[16]. Wang Fan (2019) and Huo Chunxiang (2017) suggested 

strategies like interactive activities and peer collaboration to reduce emotional barriers and lower 

affective filters, promoting deeper engagement[17][18]. 

A key feature of domestic research is its focus on the sociocultural aspects of motivation. Zhou 

Yuan (2016) noted that Chinese learners often prioritize collective goals over individual aspirations, 

a contrast to Western emphasis on intrinsic motivation. Researchers like Huang Ye (2023) propose 

integrating personal interests with social goals to enhance motivation[19]. 
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3.3 Comparison of International and Domestic Studies 

International and domestic research on motivation and emotional factors in SLA shares a 

common recognition of their importance while reflecting different priorities and contexts. 

International studies tend to emphasize theoretical models and longitudinal investigations, such as 

Dörnyei’s (2000) process-oriented approach and Waninge et al.'s (2014) exploration of motivational 

dynamics. These studies highlight the interplay between intrinsic motivation, emotional stability, 

and sustained engagement[20]. 

In contrast, domestic research often addresses the immediate challenges posed by China’s 

exam-driven educational system. Studies like those by Lu Ting (2013) and Huang Ye (2023) focus 

on balancing instrumental and intrinsic motivations while addressing emotional barriers such as 

anxiety and stress. The cultural emphasis on collective goals and external pressures further 

differentiates domestic research from international frameworks. 

By examining these studies together, it becomes evident that motivation and emotion are deeply 

intertwined in SLA. While international research provides robust theoretical foundations, domestic 

studies offer practical insights tailored to specific cultural and educational contexts. Future research 

should aim to integrate these perspectives, exploring how dynamic theoretical models can inform 

culturally responsive teaching practices in diverse learning environments. 

4. Summary and Comment Based on the Previous Research and Gap-Finding 

A comprehensive review of the existing literature reveals both significant advancements and 

critical gaps in understanding the dynamic interaction between motivation and emotional factors in 

second language acquisition (SLA). The preceding sections have highlighted the contributions of 

international and domestic research, showcasing various theoretical frameworks, methodologies, 

and empirical findings. While each body of work offers valuable insights, there are notable 

limitations and opportunities for further exploration, particularly when comparing international and 

domestic perspectives. 

4.1 Key Findings from International Research 

International research has increasingly focused on dynamic systems approaches, viewing 

motivation and emotions as evolving constructs influenced by various contextual and personal 

factors. This shift from static models to more fluid conceptualizations represents a significant 

breakthrough in understanding the complexity of SLA. Dörnyei’s process-oriented framework and 

L2 motivational self-system provide robust theoretical foundations for examining how motivation 

changes over time and interacts with emotional states. These theories highlight the bidirectional 

influence between motivation and emotions, where positive emotions, such as enjoyment or 

confidence, can sustain motivation, while negative emotions like anxiety can undermine it. 

Empirical studies, such as those by Saito(2018), support this dynamic systems perspective 

through longitudinal research, emphasizing the importance of context in shaping learners' emotional 

and motivational experiences. These studies show how classroom dynamics, teacher behavior, and 

peer interactions influence these factors. International research frequently employs mixed-methods 

approaches, combining qualitative insights with quantitative data to capture the complex interplay 

between variables. This methodological diversity increases the reliability and applicability of 

findings across various learning environments. 

However, despite these advancements, some gaps remain. Most studies focus on classroom 

settings in Western contexts, often overlooking the influence of sociocultural factors—such as 

collectivism or hierarchical education systems—on motivation and emotion in non-Western settings. 

56



 

While dynamic systems approaches have enriched theoretical understanding, the practical 

application of these insights in pedagogy remains limited, leaving room for further exploration on 

how educators can effectively harness these dynamics to improve SLA outcomes. 

4.2 Key Findings from Domestic Research 

Domestic research, particularly in China, has made valuable contributions to understanding SLA 

within the context of high-pressure, exam-oriented educational systems. Studies such as those by 

Huang (2023) and Pan (2021) have provided insights into how extrinsic motivation, driven by 

academic and social expectations, impacts language learning outcomes. Similarly, research by Zhou 

(2016) and Feng (2022) has explored how emotional factors such as anxiety and self-efficacy 

interact with learners’ motivational states, often highlighting the detrimental effects of performance 

pressure on emotional well-being. 

A recurring theme in domestic studies is the influence of institutional and cultural factors on 

SLA. For example, the Confucian emphasis on effort and achievement shapes learners’ motivational 

orientations, often resulting in a predominance of extrinsic over intrinsic motivation. Furthermore, 

studies have noted the prevalence of negative emotional factors, such as anxiety and fear of failure, 

which can inhibit effective learning and contribute to high levels of emotional filtering, as outlined 

in Krashen’s affective filter hypothesis. 

Despite these contributions, domestic research has several limitations. First, it often relies 

heavily on quantitative methods, such as surveys and standardized tests, which may fail to capture 

the nuanced, evolving relationship between motivation and emotions. Second, domestic studies 

frequently treat motivation and emotions as separate constructs, rarely addressing their dynamic 

interaction or exploring how these factors co-evolve over time. Finally, there is a lack of 

longitudinal research that examines how changes in learners’ emotional and motivational states 

influence SLA outcomes in the long term. 

4.3 Gap-Finding and Opportunities for Future Research 

A comparative analysis of international and domestic research underscores several critical gaps 

and opportunities for future investigation. 

4.3.1 Dynamic Interaction Over Time 

While international research has begun to address the dynamic interaction between motivation 

and emotions, domestic studies remain largely static in their approach. Future research in 

non-Western contexts, such as China, should adopt longitudinal and dynamic systems perspectives 

to better understand how these factors interact and evolve over time. This would provide a more 

holistic understanding of SLA in diverse cultural and educational settings. 

4.3.2 Sociocultural Contexts 

The majority of existing research, both international and domestic, tends to generalize findings 

without adequately considering the influence of sociocultural factors. For example, how do 

collectivist values shape learners’ motivational orientations and emotional experiences in 

group-based learning environments? Addressing such questions could provide deeper insights into 

the role of culture in SLA dynamics. 
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4.3.3 Integration of Qualitative and Quantitative Methods 

Domestic research often prioritizes quantitative approaches, which may overlook the subjective 

experiences of learners. Future studies should integrate qualitative methods, such as interviews and 

classroom observations, to capture the lived experiences of learners and provide richer, more 

contextually grounded insights. 

4.3.4 Practical Applications for Teaching 

While theoretical advancements are essential, there is a pressing need to translate these insights 

into practical strategies for educators. Future research should focus on designing and testing 

interventions that leverage the dynamic interplay of motivation and emotions to enhance language 

learning outcomes. For instance, teachers can create a supportive emotional climate that reduces 

anxiety and boosts intrinsic motivation simultaneously. 

5. Implications for Language Education in Schools 

5.1 Creating Emotionally Supportive Classrooms 

The emotional climate of a classroom plays a crucial role in students' ability to acquire a second 

language. According to Krashen’s Affective Filter Hypothesis, high anxiety and low confidence can 

hinder the effective processing of language input. To overcome these emotional barriers, teachers 

should prioritize creating emotionally supportive environments. Providing constructive feedback 

that focuses on effort rather than outcomes reduces fear of failure and helps build confidence. For 

example, highlighting improvements instead of mistakes can shift students’ focus toward growth. 

Additionally, integrating mindfulness activities, such as relaxation exercises or reflective journaling, 

helps students manage stress and engage more positively with learning tasks. 

The classroom community is also essential in providing emotional support. Collaborative 

learning methods, such as group discussions and peer tutoring, foster a sense of belonging and 

encourage students to take risks with the language. A supportive peer network reduces the pressure 

of individual performance, creating a safe space for students to make mistakes and learn from them. 

Teachers can further enhance this environment by incorporating culturally relevant materials that 

connect with students' identities, making language learning more meaningful and engaging. 

5.2 Fostering Intrinsic Motivation 

Intrinsic motivation is a powerful driver for sustained engagement in language learning. Unlike 

extrinsic motivators such as grades or rewards, intrinsic motivation stems from personal interest and 

the enjoyment of learning. Educators can nurture intrinsic motivation by linking lessons to students' 

lives and goals. For example, including topics like travel, global issues, or students’ hobbies in 

language tasks makes learning more relevant and enjoyable. 

Task-Based Language Teaching (TBLT) offers an effective approach to foster intrinsic 

motivation. By engaging students in real-world tasks, such as planning a trip or simulating a 

business meeting, TBLT provides a clear purpose for using the language. These meaningful 

applications not only make lessons more engaging but also reinforce students' confidence in their 

language abilities. Personalized learning further supports intrinsic motivation by allowing students 

to take ownership of their education. Offering choices in projects, reading materials, or elective 

courses empowers students to align their studies with their interests, deepening their commitment to 

learning. 
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5.3 Leveraging Technology for Motivation and Engagement 

Technology presents innovative opportunities to enhance both motivation and emotional 

engagement in language learning. Teachers can utilize digital learning environments to inspire and 

sustain students’ motivation to learn English. Computer-based teaching designs can offer diverse 

resources—texts, videos, audio, and interactive simulations—that help students grasp content more 

comprehensively. These environments allow course content and resources to be updated 

continuously, ensuring that learning remains current and relevant, which encourages ongoing 

student engagement. 

Furthermore, digital tools can create immersive learning experiences that blend emotional 

engagement with practical language use. For example, virtual reality (VR) simulations allow 

students to practice conversational skills in real-world scenarios, such as ordering food in a 

restaurant or navigating an airport. These technologies not only boost students' confidence but also 

demonstrate the practical value of language learning, reinforcing their intrinsic motivation. 

5.4 Balancing External Motivational Pressures 

In education systems with high-stakes testing, such as China’s, extrinsic motivators often 

dominate language instruction. While exams and grades are important, their emphasis can 

undermine students' emotional well-being and intrinsic interest in learning. Teachers can address 

this issue by reframing external motivators to highlight their broader significance. For example, 

presenting language skills as tools for career advancement or global communication helps 

contextualize grades within a more meaningful purpose. 

Additionally, alternative assessment methods, such as portfolios or self-assessments, encourage 

students to focus on personal progress rather than peer comparison. These approaches not only 

reduce performance pressure but also foster a sense of achievement and autonomy, further 

supporting emotional well-being and motivation. 

By integrating emotional support, intrinsic motivation, technology, and balanced assessment 

practices, educators can create environments that allow students to thrive both emotionally and 

academically. These implications underscore the importance of adopting a holistic approach to 

second language acquisition, where motivation and emotional factors are treated as dynamic, 

interdependent elements of the learning process. 

In conclusion, the integration of these strategies highlights the transformative potential of 

addressing motivation and emotional factors in second language acquisition. By prioritizing 

emotionally supportive classrooms, fostering intrinsic motivation, leveraging technology, and 

balancing external pressures, educators can create learning environments where students feel 

empowered to engage actively with language learning. This holistic approach not only promotes 

language proficiency but also nurtures learners' emotional well-being and lifelong interest in 

language acquisition. 

6. Conclusion 

The dynamic interaction between motivation and emotional factors is crucial in second language 

acquisition, shaping both learners' approach and their outcomes. This review highlights the 

contributions of both international and domestic research, with international studies focusing on 

dynamic systems perspectives and domestic research examining sociocultural and systemic 

influences. 

However, gaps remain, particularly in longitudinal research, sociocultural context, and applying 

theoretical insights in classrooms. Addressing these requires collaboration among researchers, 
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educators, and policymakers to improve both theoretical understanding and real-world outcomes. 

Looking ahead, integrating motivation and emotion into pedagogy can transform language 

education. By fostering emotionally supportive environments and promoting intrinsic motivation, 

schools can create more effective learning experiences. Further research bridging international and 

domestic perspectives will deepen our understanding and support diverse learners. Embracing this 

complexity will enhance motivation and emotional well-being in SLA, empowering learners to 

reach their potential. 

References  

[1] Dörnyei, Z. (1998). Motivation in second and foreign language learning. Language Teaching, 31(3), 117-135. 

[2] Noels, K. A., et al. (2000). Why are you learning a second language? Motivational orientations and self‐

determination theory. Language Learning, 50(1), 57-85. 

[3] Krashen, S. D. (1982). Principles and Practice in Second Language Acquisition. Oxford: Pergamon Press. 

[4] Pessoa, L. (2009). How do emotion and motivation direct executive control? Trends in Cognitive Sciences, 13(4), 

160-166. 

[5] Dörnyei, Z. (2000). Motivation in action: Towards a process-oriented conceptualization of student motivation. 

British Journal of Educational Psychology, 70, 519-538. 

[6] Crookes, G., & Schmidt, R. (1991). Motivation: Reopening the research agenda. Language Learning, 41, 469–512. 

[7] Chambers, G. N. (1999). Motivating language learners. Clevedon: Multilingual Matters. 

[8] Blaney, P. H. (1986). Affect and memory: A review. Psychological Bulletin, 99(2), 229–246. 

[9] Ainley, M. (2006). Connecting with learning: Motivation, affect and cognition in interest processes. Educational 

Psychology Review, 18(4), 391–405.  

[10] Ushioda, E. (2012). Motivation: L2 learning as a special case? In Psychology for language learning: Insights 

from research, theory and practice (pp. 58-73). London: Palgrave Macmillan. 

[11] Saito, K., et al. (2018). Motivation, emotion, learning experience, and second language comprehensibility 

development in classroom settings: A cross‐sectional and longitudinal study. Language Learning, 68(3), 709-743. 

[12] Ford, M. E. (1992). Motivating humans: Goals, emotions, and personal agency beliefs. Newbury Park, CA: Sage. 

[13] Lu Ting. A Critical Review and Summary of Psychological Factors in Second Language Acquisition: Motivation, 

Attitude, and Emotion [J]. Language Literature Journal (Foreign Language Education and Teaching), 2013, (12): 

96-99. 

[14] Feng Hui. A Study on College Students' English Learning Motivation and Strategies from the Perspective of 

Emotion and Cognition [J]. English Square, 2022, (19): 80-83. 

[15] Pan Yuanyuan. A Study on the English Learning Motivation and Self-Efficacy of High School Students [D]. 

Master's Thesis, Yan'an University, 2021. 

[16] Zhou Yuan. A Study on the Correlation Between Emotional Factors and English Learning Motivation in 

Non-English Majors at the Graduate Level [D]. Master's Thesis, Central China Normal University, 2016. 

[17] Huo Chunxiang. Practical Exploration of Reducing Affective Filter in English Teaching [J]. Teaching 

Monthly · Middle School Edition (Teaching Reference), 2017, (11): 20-22. 

[18] Wang Fan. Application of Krashen's Affective Filter Hypothesis in Primary and Secondary School English 

Teaching [J]. Basic Education Research, 2019, (04): 33-34. 

[19] Huang Ye. A Study on the Correlation Between English Learning Motivation Regulation Strategies and 

Autonomous Learning Ability in Middle School Students [D]. Master's Thesis, Minnan Normal University, 2023. 

[20] Waninge, F., Dörnyei, Z., & De Bot, K. (2014). Motivational dynamics in language learning: Change, stability, 

and context. The Modern Language Journal, 98(3), 704-723.   

60




